Abstract
Introduction
Education in Iran has had a long history since ancient Persia (650 BC) when the religious ideas of Zoroastrianism were taught, to the recent modern time. Throughout this long period, attention to the necessity of learning a foreign language (which was mostly Arabic in the Iranian history) was felt from the 11th century when trading caravans were sent to Arabic speaking parts of the Middle-East (Vakilian, 1999) . Throughout the centuries this need to teach and learn foreign languages continued to grow and by the emerging of "globalization" this industry was also at the center of attention; however, it did not receive the adequate consideration it needed in the Iranian public education system. There are studies seeking reasons for this loss, which are beyond the scope of the present paper.
Today, at junior high institutes of Iran, learners spend four hours a week learning English and during the three years at high institute they have a six unit credit English course. In addition, in the fourth year of high institute, they are required to pass a four unit credit English course (Farhady, Hezaveh and Hedayati (2010) .
The textbooks in high institute focus on grammar, vocabulary and reading comprehension and the methodology for teaching them is basically grammar-translation and audio-lingualism, but reading "skills" are not usually taught in the three years of language learning in high institutes. In the fourth-grade English textbooks there seems to be more topics and contents related to science and technology and the teaching of reading skills with a deeper comprehension of passages is intended. Razmjoo (2007) compared textbooks taught in high institutes and private institutes in terms of the extent they fulfill the communicative principles in the Iranian context and concluded that institute textbooks fail to reflect the CLT principles. Riazi and Mosalanejad (2010) also investigated the types of learning objectives in the high institute and fourth grade English textbooks using Bloom's (1956) Taxonomy and found lower-order cognitive skills in all the grades of high institute textbooks. It is mentioned there that the criteria of Williams D. (1983) has not been considered in our textbooks either. Apart from that, the criteria mentioned by Richards (2001) in his book on curriculum development have also been neglected in our public EFL context. According to Jahangard (2007) , the nationwide exams which are administered in the third year of high institute and English part of the University Entrance Examination (UEE) determine the norm for our foreign language teaching and foreign language test classroom construction.
In the present study, the researchers have tried to cast a look at private English institutes of Isfahan (a metropolitan city located in central Iran) with the main focus on the way they are giving services to EFL learners. Throughout this study, attempts have been made to investigate the different positive aspects of a Megacity's popular and successful institutes, in order to collect them in one unified manual and render it to the prospective institute founders and investors. The result of this research and the other similar researches in this field will definitely help the prospective founders to establish high quality language institutes in Iran and other similar contexts where students will really learn better.
The pivotal points of this study thus include: 1) the main teaching method(s) being used in the institutes, 2) the textbook(s) being taught, 3) the geographical place (in terms of the social levels of the people, etc.), 3) the fees and students payment terms and conditions, and 4) the size and average surface of the classrooms. These factors have been well spotted and contrived in the researcher-made questionnaires and observation check list exploited in this study.
Statement of the problem
As it is seen in the present educational society of Iran, considering the malfunction of our public educational system in teaching EFL students and training teachers accordingly, most of the people especially in our major cities are heading towards private language institutes for learning English as well as other mostly European languages. This trend has had significant increase in recent years and thus it is not much difficult to find small and big institutes in nearly every corner of our big cities, which render educational services in the field of foreign language(s). This abundance is appreciable when it comes to providing people and learners with easy access to such places for learning languages. But, are all these institutes providing their due educational services on the basis of the latest scientific research findings and expertise gained and worked on in Applied Linguistics? In other words, have these institutes based their services on educational and scientific methods and scales? Is it not necessary to determine, verify, modify and even revise the teaching methods, educational insights, testing approaches, Teacher Training Courses, the ways an institute tests and employs teachers, and the ways new students are placed at different levels of study defined in an institute? How much importance should necessarily be allocated to parameters like class size, lighting and air conditioning, the standard number of students present in a class, etc. in such institutes? And what is the relationship between the popularity of an institute and the required parameters of educational quality? Finally, is it possible to verify the positive points of successful institutes and come up to a conclusion on a "unified quality manual" for establishing a proper language institute, which can be appropriate both scientifically and financially?
Research Questions
Based on what was stated above, the following research questions were initially set forth for this study:
-What teaching methods are dominantly used in Isfahan EFL institutes? -To what extent are the used methods virtually followed by teachers in different institutes in terms of educational quality factors? -Is it possible to combine the positive aspects of the selected top institutes and accordingly form a unified manual for establishing an ideal EFL institute in Isfahan and in similar contexts elsewhere?
Method

Instruments
The needed data for this research was collected mainly through the following three instruments: 1. The most important data collection tool was the researcher-made questionnaires filled by the students and teachers of the institutes. These questionnaires were designed by the researchers in order to exactly meet the requirements of the data needed. 2. The second major tool was an observation check list prepared for determining the physical and educational factors of the institutes. The items of the check list were also mostly designed and validated by the researchers. 3. Finally, there were the interview questions--a mélange of typical questions found online and the questions designed by the researchers to meet the study's specific purposes. (For the details of all the employed instruments, see the Appendix.)
Participants
To conduct the research, it was firstly needed to define a criterion on "being/not being successful" (i.e. "popularity") for a given institute: 1-The number/frequency of complaints the learners or their families have made to the ministry of education (or any other authorizing body) against that institute, as well as the number of appreciation certificates the institute has obtained from the authorizing body. It is noteworthy, however, that this factor was subject to restrictive objections for disclosure by the Ministry of Education, and thus was eliminated from the criteria list. 2-The frequency of high intermediate and advanced terms being held in a special institute. 3-The total number of the learners the institute had in one specific year. The data elicited from such institutes was combined with the results obtained from the frequency of the high intermediate and advanced terms held in the institute (factor number 2 above), and finally as seen in the coming tables, the final 10 institutes were chosen considering the correlation between the above two elements. In practice, it was revealed that there might be some problems (cultural, etc.) with observing the girls EFL institutes, so they were excluded from the study. So, Out of 254 EFL institutes in Isfahan, amongst which 112 were currently active, 43 male institutes were selected as the accessible population of the study.
In the following tables you will see the labels of the 43 institutes, and the rate of the above-mentioned 2 factors. Thus, considering these data, the final institutes investigated were finally determined as follows.
As the comparison between the tables shows hereunder, the correlation that the researchers expected to exist Did exist in the two parameters; meaning that logically enough and with no exception, the institutes with bigger number of students enrolled, were more likely to have their upper intermediate terms held. So, the finally selected institutes were the following:
Nos. 1, 2,3,12,15,16,17,41, 42. Comparison in terms of the first factor: So far, we have talked about the procedure of choosing the institutes we investigated. The other factor vital in the final selection of the participants, was the proficiency level of the students in these selected institutes. The institutes of course included different and diverse ranges of students from beginner to intermediate and advanced levels. For the case of the present study, the researchers decided to work on the advanced level students. Although this would make some problems with the validity of the results, they cosidered the following logical reasons for such a decision: Firstly, because of the time limitations, and secondly because high level students are "fruits" of any educational system, i.e. they are usually good indicators of the system in which they have been trained and taught language. All in all, among different levels of proficiency in the selected institutes, all the advanced adult language learners (190 students) and their teachers (23 teachers) were chosen for the study. In order to complete the results of the study and come to a truly acceptable conclusion and viewpoint on the subject matter that the study sought to clarify, the researchers also designed face to face interviews with the selected institute administrators as well as with the educational directors. To avoid staff time consumption, the questions of the interview were not so many, and were validated by Islamic Azad University professors.
Procedures
In each institute, depending on the classes chosen, the number of respondents was different, but all in all there were 190 students who responded to the questionnaires. In each institute, the teachers of the chosen classes were also given their own questionnaires and the 2-3 official staffs were interviewed as well (in cases of the institutes #16, #29 and #41 only one person was available to interview).
Results
The data obtained from the questionnaires was analyzed on a single-question-basis in order to be able to render the most analytical view on each question in the whole population of respondents. Unlike the questionnaires' analysis which was based on all the respondents' replies, the results of the interviews and institutes' educational atmosphere check lists were obtained from all the institutes, in a distinctive way from the results derived from the questionnaires. In the first questionnaire for the students, there were 12 questions and in the second, there are 20 questions.
Discussion and Concluding Remarks
This study was done on the top 10 English Language Institutes of Isfahan, Iran. The research was basically conducted for the purpose of finding the methodologies and other learning-effective factors of successful institutes in a Metropolitan area. The researchers sought not only the analysis of the institutes, but also the possibility of collecting their most powerful aspects and possible key elements of success in order to prepare a "quality manual" for establishing a quality institute in any Metropolitan city throughout the world.
The question-based analysis of the questionnaires revealed some very important points to consider as rules of success for the analyzed institutes. Meanwhile, the positive aspects of the institutes were also discovered to be "mostly combinable" for establishing a new institute with regard to the standards found. However, it is mentionable that these points are practicable once their specific infrastructures are provided and the necessary contexts and conditions are met. The following are some of the points derived from this study which can be considered as a scientifically examined basis or manual for establishing a quality language institute in a Metropolitan City over the globe.
-The proximity to or easy accessibility of the institute is an advantage. But, simultaneously this study showed that the socio-geographical place of the institute is of not much importance to the students. This is a great point to be considered by the new founders to conduct researches on the places where the students come from and establish their institutes in areas where their students do not have easy access to other language institutes. -The physical aspects of the classroom (e.g lighting, ventilation and seats arrangement)-taken from the checklists analysis-have been reported not much satisfactory, but truly remarkable to the students. This shows the importance of this issue for the new founders who want to attain more customer satisfaction in this respect. -The relative and controlled freedom of the teachers in an EFL class, especially while choosing supplementary methods helps them a lot in providing better and more efficient teaching. -Speaking the students' first language (in the case of the present study, Persian) should be strictly forbidden in the class except for very rare cases of very few words or short phrases. -The fees should be normal. The students do not show a very positive attitude towards the class fees. Offering alternative payment methods and conditions (like installments, etc.) also helps the institute gain more popularity, especially in poorer areas. -The way the teachers act and behave in the classroom is strongly related to the degree of popularity a institute has! In addition to this point, the way the teacher teaches communicatively and the amount of listening and speaking activities the teacher has in the class are also very important. -Choosing a good textbook which the students also enjoy can be a very determinant element of success.
-The most important characteristics a textbook should have are authenticity, focusing on the skills and needs of the students, and focusing on communicative teaching and interactive tasks. Apart from that, the language of the textbook should be close to the current level of the students'. It was also revealed that the balance of the four skills is also prominent in a good textbook. -The salary of the teachers should be paid in a satisfying way and amount. It is very important to note that a powerful educational system cannot continue firmly and for a long time without financially satisfied teachers (or at least a fixed group of them). In other words, a successful language institute should at least keep a set of fixed teachers happy! -Since the name and fame of the institutes are important to the teachers, good teachers are very likely to be found in famous institutes. -Letting teachers perform their own task-based activities -besides the main textbook activities-helps them teach much more effectively. The teachers should be respected, and in case they have any ideas, suggestions or complaints, there should be meetings and gatherings every now and then, so that they are "heard" easily and in a friendly manner. -If an institute seeks success, the whole system should try its best to create and maintain an atmosphere where "committed" teachers become "loyal". This will surely end up in "committed" and "loyal" students too. To all the above points we should also add the very important note previously mentioned by Zhang, L.F (2009) , about the prominence of the teachers' ability to cope with different students of different learning styles. This is not something every institute can provide its students with. This study showed that even in the top institutes under scrutiny, there were very few interviewed teachers showing positive feedback regarding this issue.
B. Teachers' Questionnaire
Dear Teacher, Thanking you so much for the time you are allocating to this research questionnaire, you are kindly asked to answer these questions carefully. Please circle the appropriate number. *** Please note that this questionnaire has been designed for scientific purposes only, and your replies will be kept 100% confidential. They will be viewed by NO ONE except the researcher, nor will your name or even your school's name be asked or shown anywhere. So feel free to reply. 
